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Abstract 
The purpose of this study was to examine the views of primary school teachers with negative and positive attitudes 
towards rubrics comparatively in terms of various variables. 292 teachers from 17 primary schools in Ankara 
province  of  Turkey  participated  into  the  study.  The  data  obtained  from  the  views  of  teachers  with  positive  and  
negative attitudes towards rubrics were examined with figures. The findings indicated that the teachers with positive 
attitudes towards the rubrics benefited from the rubrics more than the teachers with negative attitudes when they 
were evaluating the achievement of the students in performance tasks. Both the teachers with positive and negative 
attitudes stated that they had knowledge about the rubrics and they used the course books while getting this 
information. Moreover, the teachers with negative attitudes consulted their colleagues more than the teachers with 
positive attitudes. It was observed that the teachers with positive attitudes prepared the rubrics themselves more 
often than the teachers with negative attitudes and they used the information obtained from the rubrics for 
“observing the development of students’ higher order thinking skills” and “observing to what extent the students 
used their knowledge and skills in real life situations”. The teachers with negative attitudes used the information 
obtained from the rubrics for “grading”. 
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1. Introduction 
A successful individual in today’s world has the characteristics of “using what he learned in real life situations, 
communicating accurately, being sensitive to the natural and social problems, etc.” Educational systems’ teaching 
individuals with  these characteristics has become important. This changing understanding in educational system has 
affected the measurement and assessment process closely. While the students are using basic information they 
learned in real life situations, they should benefit from higher order thinking skills such as problem solving, critical 
thinking, making decisions, communicating, taking responsibilities. In this context, performance based assessment 
comes to the front in school learning environments. Performance based assessment help the students to transfer what 
they learn at school to the real life situations (Kutlu, Karakaya and Do÷an, 2008). Performance based assessment has 
two parts. One of these is performance task and the other one is scoring rubric (Popham, 1997; Perlman, 2003). In 
performance based assessment, the students’ product includes more different approaches than a traditional 
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assessment. The performance tasks used in this process requires the definition and analysis of students’ responses. 
Therefore, rubrics have become very important in the assessment of the students’ achievements about the related 
performance (NCTM, 2000). Rubrics are the commonly used tools in performance based assessment. Rubrics help 
to discover the learning outcomes related to conceptual and practical details and to evaluate both process and 
product together at different performance levels. Thus, it makes easier for teachers to observe the learning process 
and give feedback (Gallavan & Kotler, 2009). The studies showed that as an assessment tool rubrics could be give 
more effective feedback (O’Donnell & Topping, 1998; Soles, 2001). 
Teachers believed that the explanation of learning outcomes related to the activities that improve student’s 
achievement would make the assessment more beneficial. (Shepard, Flexer, Hiebart, Marison,Mayfield and Weston, 
1996). Khattri, Reeve, Kane, and Adamson (1996), in their studies, indicated that teacher defined the achievement 
levels in order to determine the student achievement (Cited in Schafer, Swanson, Bené, & Newberry, 2001). In this 
context, rubrics have appeared to be more preferred tool in assessment. However, teachers are not proficient enough 
in using rubrics (Meiera, Richa ve Cadyb, 2006). One of the biggest problems teachers encounter in classroom today 
is about the assessment process (Otero and Nathan, 2008). Therefore, it is inevitable that teachers experience 
difficulties in using rubrics. Teachers should use valid and reliable tools in assessment. However, teachers are not 
always perfect in choosing assessment tools that would provide the most effective and the best results (Black and 
William, 1998). If teachers do not use rubrics to evaluate the students’ products, they will be evaluated inaccurately. 
It  should  be  known what  kind  of  problems they  encounter  with  these  tools  in  order  to  help  the  teachers  in  using  
rubrics. The accurate and appropriate use of rubrics in classroom teaching  mostly depends on teachers’ knowledge 
and experiences about these tools; and this is mostly related to their attitudes towards rubrics; because attitudes are 
the psychological variables that guide the behaviors. According to Collins (1970), there is a directly proportional 
relationship between the attitude and behavior and knowing an individual’s attitude towards an object will help to 
guess many behaviors related to it (Cited in Baysal, 1981). If an individual has a positive attitude towards an object, 
he will be ready to behave in accordance with the requirement of that object.  As it  is known, it  is not an easy  to 
change the measurement and assessment tools which have been used for a long time in educational systems (Lock 
and Munby, 2000). It is inevitable to experience an adaptation period in order to use the appropriate tools for the 
alternative assessment. When the effect of attitudes on the behaviors is taken into consideration, it is important to 
determine based on which factors and how teachers’ attitudes towards rubrics change. 
The purpose of this study is to examine the views of primary school teachers with negative and positive attitudes 
towards rubrics comparatively in terms of various variables. 
 
2. Method 
 
This study is a survey study. The study was carried out with 292 teachers working at 17 primary schools in 
Ankara province of Turkey.“Attitude Scale for Scoring Rubric” which was developed by Kutlu, YÕldÕrÕm and 
Bilican (2009) to be used for the teachers and a survey which was developed to determine the teachers’ views were 
used in the study. The principal component analysis rotated to varimax rotation was used to obtain evidence for 
validity of the scale. As a result of this analysis, it has been determined that the scale has a structure composed of 
one factor. It was observed that item test correlation of the scale changed between 0.32 – 0.74. Apart from this, to 
give evidence in terms of the validity of the scale, Cronbach Į reliability was calculated and it was found to be 
0.91.The scale was composed of 39 items, 25 of which were positive and 14 of which were negative. The highest 
score to be taken from the scale was 195 and the lowest score was 39. The second data collection tool in the study 
was the survey to find out teachers views on the knowledge on the rubric and its use. The prepared survey was ready 
to be used after experts’ evaluation. In the study, the attitudes of the teachers were classified as positive or negative 
taking the mean of the scores taken from “Attitude Scale towards Rubrics” into account. Comparative figures were 
created using this classification and using the percentages of the responses given to the survey items.  
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3. Findings 
The study focused on examining the views of primary school teachers with negative and positive attitudes 
towards rubrics comparatively in terms of various variables. At the end of the analysis, it was determined that 135 
(46 %) of the teachers had negative attitudes and 157 (54 %) of them had positive attitudes towards rubrics. In the 
following part, the findings and comments on the views of the teachers with positive and negative attitudes towards 
rubrics in terms of various variables were presented.  
3.1. The views of the teachers on rubrics’ knowledge  
3.1.1.. How is the distribution of the views on knowledge levels of the teachers with positive and negative attitudes 
towards rubric? 
The distribution of the teachers views on the knowledge level assessments about the rubrics were presented in 
Figure 1.  
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Figure 1. The distribution of the views on  knowledge levels of the teachers about rubrics 
 
When the distribution of the views was examined, it was seen that the 43% of the teachers with positive attitudes 
had enough and a lot of knowledge. This situation was 27% for teachers with negative attitudes. According to the 
Figure 1, although the percentages of having a general knowledge were close to each other for both teachers with 
positive attitudes and negative attitudes, the percentage of teachers who stated that their knowledge was very low 
was more for the teachers with negative attitudes. 
 
3.1.2. From which sources do the teachers with positive and negative attitudes towards rubrics obtain information 
about rubrics? 
The distribution of the views on from which sources do the teachers obtain information was presented in Figure 2. 
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Figure 2. The distribution of the sources from which teachers obtained information about rubrics 
 
When Figure 2 was examined, it could be seen that there were some differences in the distribution of the sources 
from which teachers with positive and negative attitudes obtained information. It was found that teachers with 
positive attitudes obtained information from educational workshops (46%), from publications like books and 
journals but the course book (35%) and the information given in curriculum (38%); more than the teachers with 
negative attitudes did. The teachers with negative attitudes benefited from the course books (56 %) as the source. 
Another finding was that both the teachers with positive and negative attitudes used the Internet with approximately 
percentage (28%). While the teachers with positive attitudes indicated their colleagues as the source at the last row, 
colleagues were more important for the teachers with negative attitudes. 
 
3.2. The views of teachers on using rubrics 
3.2.1. How is the distribution of teachers with positive and negative attitudes towards rubrics in terms of their 
frequency of using rubrics while determining their achievements in performance tasks? 
The distribution of how frequently teachers used the rubrics while assessment their students’ performance tasks 
was presented in Figure 3. 
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Figure 3. The distribution of teachers in terms of the frequency of using rubrics while grading 
 
When the figure was examined, it could be stated that approximately 65% of the teachers with positive attitudes 
and approximately 45% of the teachers with negative attitudes used the rubrics often or always. This indicated that 
the teachers with negative attitudes used the rubrics less in the performance based assessment. 
 
3.2.2. How do the teachers with positive and negative attitudes towards rubrics prepare the rubrics? 
The distribution of the responses teachers gave was presented in Figure 4.  
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Figure 4. The distribution of teachers’ responses for the ways of preparing rubrics 
 
According to the Figure 4, 71 % of the teachers with positive attitudes and 76 % of the teachers with negative 
attitudes stated that they used the available rubrics after organizing them according to the course topics. In addition 
to this, while 50 % of the teachers with positive attitudes stated that they used the different rubrics found in various 
sources such as Internet or course books, this ratio was 46% for the teachers with negative attitudes. 43% of the 
teachers with positive attitudes and 33 % of the teachers with negative attitudes stated that they used the rubrics 
which they prepared themselves. 
 
3.2.3. How do the teachers with positive and negative attitudes towards rubrics used the information they obtained 
from the rubrics in their courses? 
The distribution of responses was presented in Figure 5. 
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 Figure 5. The distribution of the purpose of using the information obtained from the rubrics in the courses 
 
When the distribution was examined, it was seen that giving feedback about students’ products (60%) was in the 
first place for the teachers with positive attitudes in terms of the purposes of using the information obtained from the 
rubrics. This was followed by the purpose of observing to what extent the students used their knowledge and skills in 
real life situations (56%). However, the primary purpose for the teachers with negative attitude was grading the 
students (59%). When the distribution of this purpose was compared with the responses of the teachers with positive 
attitudes, it was observed that the teachers with negative attitudes used the information they obtained from the 
rubrics for grading the students more.  
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3.2.4. When do the teachers with positive and negative attitudes use the rubrics in course activities? 
The distribution of the teachers’ responses was presented in Figure 6. 
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Figure 6. The distribution of teachers’ using rubrics in course activities 
When Figure 6 was examined, it was seen that the distribution of teachers with positive attitudes and negative 
attitudes were different from each other. While 46% of the teachers with positive attitudes stated that they delivered 
the rubrics before they start the activity, this ratio was very low for teachers with negative attitudes (26%). 
Moreover, the percentage of teachers with negative attitudes saying that they had used the rubrics before they 
delivered was more than the percentage of teachers with positive attitudes. 
 
4. Discussion 
 
In terms of the evaluation of teachers with positive and negative attitudes on the knowledge levels about these 
tools, the teachers with negative attitudes stated that they had less knowledge. One of the important factors for 
increasing the positive attitude towards the rubrics is to use them in classroom teaching as required. Rubrics are the 
tools used in guiding the students’ learning (Popham, 2005) and they give important feedback about the higher order 
thinking skills of the students for both students and teachers (Kutlu et al, 2008). It would not be possible to obtain 
the results expected from the rubrics with inadequate and general knowledge. The fact that teachers do not have 
enough knowledge about the rubrics will cause the evaluation of the students’ products inaccurately and it will turn 
the  course  into  a  chaos  (Meiera,  Richa  ve  Cadyb,  2006).  It  is  somehow inevitable  that  teachers  who do not  have  
enough knowledge about this tool that takes time to prepare, apply and score. 
The primary source for the teachers with positive and negative attitudes was course books. The results of both the 
national exams (Students Achievement Determination Exam, 2002; 2004) and international exams (TIMMS, 1999; 
PIRLS, 2001;PISA, 2003, 2006) which were held in order to determine  the students’ achievements in Turkey 
indicated that the sources of the teachers were course books. However, it drew attention that teachers with negative 
attitudes consult their colleagues more frequently. When it is considered that the main difficulty the teachers 
encounter while teaching is assessment activities (Meiera, Richa and Cadyb, 2006; Otero and Nathan 2008), it is 
debatable how adequate and accurate the information obtained from the colleagues is. Thus, the colleagues might 
increase the negative attitude.  
The teachers with negative attitudes used the rubrics less frequently in performance evaluation period. According 
to Popham (2005), there are two parts of performance based assessment: one of these is performance task and the 
other one is scoring rubric. The assessment of students’ products requires the use appropriate tools in performance 
based assessment. In this context, the use of rubrics in scoring the performance tasks of the students is a must. 
The percentage of teachers with positive attitudes in preparing rubrics themselves was higher. Performance tasks, 
as a requirement of their structure, might require preparing the rubrics. Thus, teachers have to prepare task specific 
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rubrics mostly (Kutlu et al, 2008). When the teachers’ positive attitudes increase towards rubrics, the percentages of 
preparing their own rubrics they used in scoring the students’ products also increases.  
For the teachers with positive attitudes, the purpose of using the information obtained from the rubrics was found 
to be giving feedback about students’ products and observing to what extent the students used their knowledge and 
skills in real life situations. This indicates that teachers with positive attitudes towards rubrics try to do their best in 
order  to  use  the  information  they  obtained from the  rubrics  as  it  should  be.  The  primary  purpose  for  the  teachers  
with negative attitudes was grading. The main contribution of performance tasks for the students that they construct 
the task which are given based on the real life situations using their higher order thinking skills (Kutlu et al, 2008). 
The  scoring  of  this  kind  of  task  by  means  of  a  rubric  will  provide  rich  information  with  the  teachers  (Goodrich,  
2000). 
The percentage of delivering rubrics during the in-class activities was higher for the teachers with positive 
attitudes. It would be appropriate for teachers to help their students and announce the evaluation criteria while the 
students are accomplishing the tasks. Thus, the student would be able to control the process and he would be able to 
accomplish what is expected from him using his knowledge and skills. Giving assessment tools that guide the 
students during the teaching process could be as effective as feedbacks from a teacher or peers (O’Donnell & 
Topping, 1998; Topping, 1998). 
 
 
5. Conclusion and Recommendations 
 
In this study it was examined how the views of primary school teachers with negative and positive attitudes 
towards rubrics changed in terms of various variables. 
According to the findings of the study, when the rubric knowledge of the teachers were examined, the teachers 
with positive and negative attitudes similarly claimed that they had enough or a lot of knowledge about rubrics 
(preparation, application, evaluation of the results). In addition to this, the percentage of the teachers with negative 
attitudes stating that they had a little knowledge about rubrics was more than that of the teachers with positive 
attitudes. Teachers with positive and negative attitudes primarily benefited from the course books in order get 
information about the rubrics. Beyond this, while the teachers with positive attitudes benefited from the books, 
journals and articles written on rubrics and educational workshops more than the teachers with negative attitudes 
did, the teachers with negative attitudes consulted their colleagues more.  
When the findings related to views of teachers on the rubric use, it was determined that teachers with positive 
attitudes used rubrics while evaluating students’ performance tasks more frequently than the teachers with negative 
attitudes. It was also found that teachers with positive and negative attitudes preferred to use the available rubrics 
after organizing them according to the course topic primarily  when  they  want  to  use  a  rubric  for  the  course  
activities. Moreover, the percentage of teachers with positive attitudes who prepared themselves according to the 
performance topic was higher than that of the teachers with negative attitudes. Furthermore, while the teachers with 
positive attitudes used the information they obtained from the rubrics for giving feedback about the students’ 
products and observing to what extent they students used their knowledge and skills in real life situations, the 
teachers with negative attitudes primarily used them for grading the students. 
When how the teachers used the rubrics during the performance tasks was examined, the frequency of giving 
rubrics before the performance tasks was found to be higher for the teachers with positive attitudes. Moreover, the 
frequency of not giving the rubrics to the students was much higher for the teachers with negative attitudes.  
Both the teachers affiliated to the Ministry of National Education and pre-service teachers should be informed 
about the rubrics. Both in-service trainings organized by Ministry of National Education on this issue and paying 
attention to use this issue in courses at undergraduate level might contribute to increase the number of teachers with 
positive attitudes. 
The information about the rubrics in course books is limited and away from demonstrating different samples to 
the teachers. Writing more books on this issue and making teachers read these might contribute to teachers’ 
developing positive attitudes. Furthermore, one of the important sources of the teachers is educational studies. At 
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this point, it might be useful that Ministry of National Education give place to this kind of educational activities for 
teachers’ following the new developments.  
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